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An Overview of Reading Rescue™ 
 
Reading Rescue provides a five-part lesson structure that teaches to all five 
pillars of essential literacy instruction—phonemic awareness, phonics, fluency, 
vocabulary development, and comprehension.  It incorporates both reading and 
writing.  Reading Rescue is designed to support struggling first graders who are 
at the top of the bottom fourth quartile within their grade.  
 
Part 1: Fluency Building 

• During part one, a student rereads books at their independent reading 
level.  A tutor coaches a student, prompting him/her to use appropriate 
decoding and comprehension strategies listed on the student’s 
individualized strategy list.  The purpose of part one is to build a student’s 
fluency—reading rate, smoothness, and expression.  

 
Part 2: Assessment 

• During part two, a student rereads a book that was read on the previous 
day.  A tutor does not coach or intervene in any way if a student has 
difficulty.  Rather, a tutor listens and records on a “written record” the 
words read correctly and the errors made by the student.  The purpose of 
part two is to assess what level books are appropriate for a student and 
to diagnose a student’s errors to determine what needs to be taught. 

 
Part 3: Phonological Awareness and Word Study 

• During part three, a student practices particular sound/symbol 
relationships, word families, and learns to blend and segment words 
using a systematic multi-sensory approach to teaching phonics.  A tutor 
coaches throughout part three, leading and assisting a student in using 
the tools given to identify and practice explicit phonetic rules. 

 
Part 4: Sentence-Writing 

• During part four, a student writes a sentence that s/he said about a book 
read earlier in the lesson.  A tutor engages the student in purposeful 
practice of particular words in the selected sentence so that a student 
can practice spelling accurately and further promote an exploration of 
phonemes, syllables, and sentence structure. 

 
Part 5: Vocabulary and Comprehension 

• During part five, a student reads a new book or a new chapter of a 
previously read book.  A tutor coaches the student while s/he reads in 
order to encourage effective reading strategies.  By asking questions 
strategically through reciprocal teaching and using story or semantic 
maps, a tutor further develops a student’s understanding of the text as 
well as particular concepts or vocabulary words that may be unfamiliar.   
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The Research Behind Reading Rescue™ 
 
According to a meta-analysis of over 100,000 experimental studies examining 
the essential elements of learning to read, the National Reading Panel (2000) 
found there are five pillars of effective literacy instruction—phonemic awareness, 
phonics, fluency, vocabulary development, and comprehension.  Reading 
Rescue incorporates all five in its five-part lesson structure. 
 
Part 1: Fluency Building 

• By building fluency, we enhance automaticity and promote less effort on 
decoding to make room for effort on comprehension (Pressley, 2000). 

• Struggling readers benefit from developing automaticity in word 
recognition as promoted by repeated readings (Kuhn & Stahl, 2003) and 
timed readings (Samuels, 1979). 

 
Part 2: Assessment 

• Students learn best when reading books that are neither too difficult nor 
too hard (Vygotsky, 1978; Fountas & Pinnell, 2013). 

• Reading Rescue sees the most gains for students who read books mostly 
at their independent levels around an accuracy rate of 98-100% (Ehri, 
Dreyer, Flugman, & Gross, 2007). 

 
Part 3: Phonological Awareness and Word Study 

• Readers who are taught to associate letters with sounds and segment 
sounds in words learn to read more quickly (Share et al., 1984; Yeh & 
Connell, 2008; Boyer & Ehri, 2011). 

• A systematic way of teaching phonics is proven more effective than a 
whole language approach (Lyon, 1985; Hempenstall, 1999; Moats, 2000). 

 
Part 4: Sentence-Writing 

• Attempts to spell and write promote regulatory strategies and reading 
development more generally (Juel, 1998; Harris, Graham & Mason, 2006). 

• Accurate spelling improves readers’ understanding of alphabetic 
principles, which makes sight words easier to recall (Ehri, 1989). 

 
Part 5: Vocabulary and Comprehension 

• Reciprocal teaching—the process of using four key comprehension 
strategies: 1) predicting, 2) questioning, 3) clarifying, 4) summarizing—
strengthens students’ understandings of texts (Palinscar & Brown, 1984). 

• Graphically representing elements of a story through story mapping 
(Gardill & Jitendra, 1999) and/or semantic mapping (Iranmehr, Davari & 
Erfanie, 2011) promotes greater understanding and memory of a text or a 
particularly difficult concept or idea. 
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